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ternationalizing higher education, not only to solidify Eu- 
ropean integration hut to position Europe in the global 
economy. The European Commission stimulates coopera- 
tion in research and education through well-funded pro- 
grams such as ERASMUS, promoting the mobility of 
students and scholars within Europe; LINGUA, which 
stimulates the study of European languages; and 
COME=, aimed a t  fostering university-industry links. 
Recently, the exchange concept was expanded to second- 
ary education as part of the new SOCRATES umbrella 
program, which covers a number of disciplines as well as 
several levels of education. Professional education is inter- 
nationalized with the LEONARD0 program. 

Some outside Europe feared that a “Fortress Europe” 
mentality was developing, focused exclusively on the Eu- 
ropean Union, hut this has not happened. The EU au- 
thorities, national governments, and individual academic 
institutions have stressed the importance of global coop- 
eration and exchange. The  TEMPUS, program, another 
EU-funded initiative, stresses exchanges with Eastern Eu- 
rope, while the ALFA program deals with Latin America, 
and MEDCAMPUS deals with the Mediterranean region. 
In cooperation with the U. S. Fund for the Improvement 
of Postsecondary Education, there is a joint program to 
stimulate US-European exchange, but it is quite small in 
comparison to the other EU initiatives because of limited 
funds and the constant pressure of budget cuts. 

For a half century after World War 11, American higher 
education has been the undisputed leader in higher educa- 
tion internationally. Cold war competition, a booming W.S. 
economy, and a rapidly expanding student population were 
contributing factors. American higher education remains 
very strong, hut it is losing its competitive edge in the in- 
ternational marketplace. The slide has begun, and grow- 
ing insularity will mean that the United States will fall 
behind its competitors. Internationalism in higher educa- 
tion permits us to understand the rest of the world, as well 
as to function in the new international economy of the 2 1st 
century. Others understand this-Americans must too. 
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ur own enthusiasm about the future may depend 0 on how much we feel that the higher education insti- 
tutions we now call “Jesuit” still retain their Jesuit identity 
While some people in our institutions may care little ahout 
Jesuit ideals, many others do identify strongly with Jesuil 

education, and still more will want the university or col- 
lege to retain its identity as a “Jesuit” school. But what do 
we mean by Jesuit education? To answer that, to establish 
Jesuit identity, we must link OUT work in education with 
the Ignatian spirituality that inspires it. 

Here let me mention but a few Ignatian themes that 
enlighten and give impetus to our work in higher educa- 
tion: the Ignatian worldview is world-affirming, compre- 
hensive, places emphasis on freedom, faces up to sin, 
personal and social, hut points to God’s love as more pow- 
erful than human weakness and evil, is altruistic, stresses 
the essential need for discernment, and gives ample scope 
to intellect and affectivity in forming leaders. Are not these 
and other Ignatian themes also essential to the values a Je- 
suit college or university endorses? And in so doing Jesuit 
education challenges much that contemporary society pre- 
sents as values. 

Each academic discipline within the realm of the 
humanities and social sciences, when honest with itself, is 
well aware that the values transmitted depend on assump- 
tions about the ideal human person that are used as a start- 
ing point. Our institutions make their essential contribution 
to society by embodying in our education process a rigor- 
ous, probing study of crucial human problems and con- 
cerns. It is for this reason thatJesuit colleges and universities 
must strive for high academic quality. This amounts to 
something far removed from the facile and superficial world 
of slogans or ideology, of purely emotional and self-cen- 
tered responses, and of instant, simplistic solutions. Teach- 
ing and research and all that goes into the educational 
process are of the highest importance in our institutions 
because they reject and refute any partial or deformed vi- 
sion of the human person. This is in sharp contrast to edu- 
cational institutions that often unwittingly sidestep the 
central concern for the human person because of frag- 
mented approaches to specializations. 

In addition to rigor and critical analysis, there is 
something we can and should do together. When working 
on his essay “The Idea of a University,” John Henry 
Newman demonstrated that the very name uniumitus high- 
lights the fact that the university is not a place where there 
is merely a quantitative accumulation of knowledge or sim- 
ply a conglomeration of faculties and institutes. In a uni- 
versity each scientific discipline is seen to be insufficient in 
itself to explain the fullness of creation. Thus a qualitative 
integration of inquiry is sought that can lead to an appre- 
ciation of more comprehensive truth. How far this is from 
the view that portrays the university as merely an adminis- 
trative umbrella for unconnected fields of research. 

It is a pity that  an interdisciplinary approach, the only 
significant way to heal the fracture of knowledge, is still 
considered a luxury reserved to occasional staff seminars 
or a few doctoral programs. Of course, an interdisciplinary 
approach is not without problems: it runs the risk of sim- 
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ply overloading students, of teaching them relativism, of 
inadmissible violation of the methodology of individual 
disciplines. But a love of the whole truth, a love of the inte- 
gral human situation can help us to overcome even these 
potential problems. 

Just being practical, today the key problems that face 
men and women on the brink of the 2 1st century are not 
simple. What single academic discipline can legitimately 
pretend to offer comprehensive solutions to real questions 
like those relating to genetic research, corporate takeovers, 
definitions concerning human life-its start and its end, 
homelessness and city planning, poverty, illiteracy, devel- 
opments in medical and military technology, human rights, 
the environment, and artificial intelligence. These require 
empirical data and technological know-how. But they also 
cry out for consideration in terms of their impact on men 
and women fiom a holistic point ofview. So they demand, 
in addition, sociological, psychological, ethical, philosophi- 
cal and theological perspectives if the solutions proposed 
are not to remain sterile. 

Continually developing capacities to control human 
choices present us with moral questions of the highest or- 
der. These questions are not solved in an undisciplinary 
manner, for they embrace human, and not simply techni- 
cal values. Every day of the week, there arc debates about 
the beginning of life and preparation of instruments to end 
it. Are we preparing our students to know, to really believe 
because they know, that just because some technological 
advance is possible for us, we are not thcrchy justified in its 
development and its use. Do we challenge the leaders of 
tomorrow to reflect critically on the assumptions and con- 
sequences of “progress”? Do we challenge them to ponder 
both the wonderful possibilities and the limits of science? 
Do we help them to see that often significant civil financial 
decisions are not merely political manifestos hut also moral 
statements? 

This concern for a more holistic inquiry should be 
m e  of any college or university. But in a Jesuit educational 
institution, teaching and research ought to he inconceiv- 
able without the integration of different forms of knowl- 
edge with human values and with theology. In a Jesuit 
college or university the knowledge of the whole of reality 
remains incomplete, and to that extent untrue, without the 
knowledge of the humanizing Incarnation of God in Christ 
and the divinizing of men and women by the gift of the 
Spirit. 

Our universities of course must do this precisely ax 
universitiex following our heritage and tradition. This heri- 
tage and tradition promotes a culture that emphasizes the 
value of human dignity and the good life in its fullest sense 
hy fostering academic freedom, by demanding excellence 
of schools and students that must include moral responsi- 
bility and sensitivity, and by treating religious experience 
and questions as central to human culture and life. The 

aim here is Ignatian and clear: the greater good. 
Concrete means to achieve such an integrated pro- 

gram might be sought in the substance and methodologies 
employed in the core curricuhm or in significant capstone 
courses for senior students on social, cultural, and ethical 
responsibilities-and in that contemplative capacity for God 
and the world that lies at the very center of their human 
existence. 

In this enterprise, it is important to remember that 
we arc part of an international apostolic order. We live in 
an era where global thinking and action arc the immediate 
future. International business conglomerates multiply, rap- 
idly adapting to the world community; airlines are fast be- 
coming “world carriers,” the media are beaming programs 
around the globe. We cannot remain limited to parochial 
or individual enthusiasms. Will we really help to form men 
and women for others in the world community of the 2 1st 
century if we do not adapt to the changing international 
culture? And this is a corporate responsibility, with all ofus 
participating in some way according to resources and in- 
terests, and with a genuine desire to help others. 

A number of Jesuit colleges and universities have 
made strides in international collahoration. I know of in- 
ternational student and faculty exchanges; some institutions 
have campuses abroad. These are signs of the typically Je- 
suit impulse to incorporate a global dimension into our 
educational programs not as occasional special events, but 
as part of the fiber of what it means to be Jesuit colleges or 
universities. Such international consciousness can only help 
to equip our students for life in the global village. But I 
believe that we must intensify these efforts even in areas of 
cooperative research because the need is great. 

The  service of faith and promotion of justice remain 
the Society’s major apostolic focus. It is urgent that this 
mission, which is profoundly linked with our preferential 
love for the poor, be operative inJesuit institutions. It must, 
in whatever suitable form, he expressed in our institutional 
mission statements. Words have meaning; if a college or 
university describes itself as “Jesuit” or “in the Jesuit tradi- 
tion,’’ the thrust and practice of the institution should cor- 
respond to that description. It should be operative in a 
variety of ways. The  recruitment of students must include 
special efforts to make a Jesuit education possible for the 
disadvantaged. But let it be noted, and let there he no mis- 
understanding: the option for the poor is not an exclusive 
option, it is not a classist option. We are not called upon to 
educate only the poor, but also the disadvantaged. The  op- 
tion is far more comprehensive and demanding, for it calls 
uponus to educate all-rich, middle class, and poor-from 
a perspective ofjustice. We should challenge all of our stu- 
dents to use the option for the poor as a criterion, making 
no significant decision without first thinking of how it would 
impact the least in society. 

This has serious implications for curricula, for de- 
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velopment of critical thinking and values, for interdiscipli- 
nary studies for all, for campus environment, for service 
and immersion experiences, for community. 

Our mission today clearly has implications, too, for 
staffing. It is obvious, and has been obvious for many years, 
that our educational institutions could not survive without 
the presence and assistance of many dedicated lay people. 
We have been blessed by God with many lay people who 
have shared our vision and our principles, and have worked 
in our institutions with real dedication. As time goes on, 
however, we need to do more-in the selection of profes- 
sors, administrative staff and members of Boards, and es- 
pecially in ongoing formation for both Jesuits and lay people 
in order to create an educational community united in mis- 
sion. All too often we have seen cases where new lay col- 
leagues are welcomed into Jesuit faculties solely on the basis 
of academic or other professional credentials. Unless there 
is a prior clarity concerning a statement of the mission of 
the institution, and a prior acceptance and commitment to 
foster this mission, it seems unrealistic to expect that we 
can hope for an institution to continue “in the Ignatian 
tradition.” And growth in understanding and commitment 
needs to be cultivated through faculty seminars, discussions 
and the like, as well as through individual conversations 
and friendships. Clearly, opportunities for closer involve- 
ment in sharing in the spirit and mission of the institution 
should be offered through colloquia, retreats, and liturgies 
for those who are open to and desirous ofthem. This is not 
a case of too few Jesuits needing to seduce the laity into 
acting like Jesuits. That thinking is not worthy ofus. Rather 
the many views of all members of the higher education 
community who follow Ignatius with their own perspec- 
tives must come together to affect the university’s life and 
developing Ignatian tradition. 

In briefly describing some issues that confront us, it 
becomes clear that the challenge Jesuit universities face is 
not easy. But it has always been a hallmark of the Jesuit 
tradition that we work at the growing edge of human and 
apostolic developments. This is rooted in the motto of the 
Society of Jesus, which rejects complacency and medioc- 
rity. It calls us all to work for others to the greater glory of 
God, Ad Majorem Dei Gloriam. 

- 
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eform is a word frequently heard in discussions re- R ated to higher education in Japan these days. In re- 
cent years, throughout the country university educators are 
going through a process of trying to respond to the call for 
educational reform submitted to the prime minister in 1987 
by the National Council on Educational Reform. The fact 
that the final report of the council was submitted in 1987 
and most of the responses are still in the alking stage indi- 
cates just how conservative and slow to change is the uni- 
versity community as a whole in this country. 

Part of the slowness to translate into action concrete 
plans for university reform is due to the fact that two of the 
principle goals suggested by the council seem to be at odds 
with each other. On the one hand, universities have been 
admonished to raise the level of research so that Japanese 
institutions of higher learning can compete with any other 
equivalent institutions on an international level. On the 
other hand, university educators have been encouraged to 
make higher education available to larger numbers of 
people, including older citizens in this rapidly aging soci- 
ety. Japanese society has traditionally been known as a 
gakureki society, meaning that one’s employment possibili- 
ties and prospects for promotion depend greatly on the 
prestige of the university from which one graduated. At- 
tempts to make education at hitherto “elite” universities 
available to a broader audience seems to run counter to the 
attempts to concentrate on higher research. 

Educators are talking these days about the need for 
each university to have a distinguishing character of its own 
in order to appeal to the dwindling eighteen-year-old popu- 
lation. This sometimes means in fact that some universi- 
ties are putting renewed emphasis on I-eseaixh and beefing 
up graduate programs, while other universities are looking 
to more popular undergraduate programs (anytlung related 
to information sciences attracts candidates these days) in 
order to draw on the pool of nontraditional students. 
Policymaking decisions within individual universities on 
whether to place more importance on undergraduate or 
graduate education can occasionally become controversial 
and divisive. 

The major crisis facing Japanese universities today is 
the financial one. The second wave of haby-boomess has 
already entered the university, and the number of eighteen- 
year-olds in Japan began to decline rapidly as o f  one year 
ago. Even the most prestigious private universities in the 


