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Abstract 
This article investigates the predictive roles of academic resilience 
and academic engagement in academic burnout among postgraduate 
students at the University of Cape Coast, Ghana. Guided by seven 
objectives transformed into three research questions and four 
hypotheses, a descriptive survey design with a quantitative approach 
was employed. The population consisted of 847 postgraduate students, 
with 265 participants selected through stratified and simple random 
sampling. Questionnaires were adapted to measure the study objectives, 
and data were analysed using simple linear regression and multiple 
linear regression analyses. The findings revealed significant predictive 
relationships between academic resilience, academic engagement, and 
academic burnout. A positive relationship was also established between 
academic resilience and academic engagement. The study concluded 
that academic resilience and engagement play crucial roles in predicting 
and understanding academic burnout among postgraduate students. It 
recommended collaborative efforts between university management, 
lecturers, and counsellors to implement policies and measures to 
address this issue.
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Résumé: 
Cet article étudie les rôles prédictifs de la résilience académique et 
de l’engagement académique sur l’épuisement académique chez les 
étudiants de troisième cycle de l’Université de Cape Coast, au Ghana. 
Guidé par sept objectifs transformés en trois questions de recherche 
et quatre hypothèses, un modèle d’enquête descriptive avec une 
approche quantitative a été utilisé. La population était composée de 847 
étudiants de troisième cycle, 265 participants ayant été sélectionnés par 
échantillonnage aléatoire stratifié et simple. Des questionnaires ont 
été adaptés pour mesurer les objectifs de l’étude et les données ont été 
analysées à l’aide d’analyses de régression linéaire simple et multiple. 
Les résultats ont révélé des relations prédictives significatives entre 
la résilience académique, l’engagement académique et l’épuisement 
académique. Une relation positive a également été établie entre la 
résilience académique et l’engagement académique. L’étude conclut 
que la résilience et l’engagement académiques jouent un rôle crucial 
dans la prédiction et la compréhension de l’épuisement académique 
chez les étudiants de troisième cycle. Elle recommande des efforts de 
collaboration entre la direction de l’université, les enseignants et les 
conseillers pour mettre en œuvre des politiques et des mesures visant à 
résoudre ce problème.

Mots clés: résilience académique, engagement académique, épuisement 
académique

Introduction 

In the demanding landscape of higher education, students grapple 
with significant pressure stemming from the academic workload, 
deadlines, and various obligations, often leading to a state of constant 
stress known as academic burnout (Kpodoe et al., 2023; de Lima, 2021). 
This phenomenon encompasses feelings of emotional exhaustion, 
inadequacy, and cynicism towards the learning process, ultimately 
dampening students’ enthusiasm for their studies (Domaley et al., 
2020). Recent research has highlighted the prevalence of academic 
burnout among students, shedding light on its repercussions within 
educational settings (Wang et al., 2021; Ye, Huang et al., 2023).

Academic resilience has emerged as a pivotal factor in mitigating 
academic burnout’s adverse effects (Atman Uslu, 2023). Resilient 
students exhibit positive self-beliefs and effective coping skills, enabling 
them to regulate their actions and perceive setbacks as opportunities 
for growth (Asiedu et al., 2018; Odonkor and Frimpong, 2020). Studies 
have demonstrated that academic resilience acts as a protective shield 
against the negative emotions associated with academic strain, allowing 
students to maintain their well-being in the face of academic challenges 
(Oyoo et al., 2020; Kaggwa et al., 2021).

Moreover, students’ level of academic engagement significantly 
influences their experience of burnout and overall academic outcomes. 
Academic engagement entails active participation and investment in 
the learning process, correlating with positive outcomes such as higher 
completion rates, improved job prospects, enhanced self-perception, 
and overall well-being (Li and Lerner, 2011; Salmela-Aro and Upadyaya, 
2012; Wang and Peck, 2013). Conversely, students grappling with 
burnout symptoms may display incompetence and disinterest in 
academic responsibilities, hampering their academic performance and 
achievement (Dadzie et al., 2023; Alshobaili et al., 2021).

In the African context, academic burnout poses significant challenges 
for students across various educational settings (Dadzie, 2022; Oyoo et 
al., 2020; Kaggwa et al., 2021). Research conducted in countries like 
South Africa, Kenya, and Ghana underscores the prevalence of burnout 
among students and its impact on academic achievement (Annan-
Brew et al., 2023; Winga et al., 2016; Domaley et al., 2023). However, 
there is a gap in understanding how factors such as resilience and 
academic engagement influence burnout among students, particularly 
in postgraduate programmes (Opoku and Apenteng, 2014; Asiedu et al., 
2018; Odonkor and Frimpong, 2020; Osei et al., 2021). Addressing this 
gap is vital to develop targeted interventions to support students’ well-
being and academic success in African higher education contexts.

The study on which this article is based investigated academic 
resilience and academic engagement as predictors of academic burnout 
among postgraduate students. It aimed to address two primary research 
hypotheses:

1. H
0
1: Academic resilience will not predict academic burnout 

amongst postgraduate students.
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 H
A
1

: 
Academic resilience will predict academic burnout amongst 

postgraduate students.
1. H

0
2: Academic engagement will not predict academic burnout 

amongst postgraduate students.
 H

A
2

: 
Academic engagement will predict academic burnout 

amongst postgraduate students.

Literature Review

Theoretical Framework
The theory of student involvement conceptualised by Alexander Astin 
and published in 1984 emphasises the significance of students’ active 
engagement in their college experience (Astin, 1984). According to 
Astin, student involvement refers to the quantity and quality of the 
physical and psychological energy that students invest in their academic 
pursuits and campus activities (Astin, 1984). This theory suggests that 
the more students immerse themselves in school-related activities, such 
as interacting with faculty and peers, participating in extracurricular 
activities, and dedicating time to studying, the more likely they are to learn 
and develop academically. Astin contends that institutions can enhance 
the learning environment by fostering greater student involvement, as 
academically engaged students tend to perform better academically and 
exhibit behaviours conducive to academic success.

In contrast, the resilience theory developed by Masten in 2011 and 
further refined in 2014 focuses on individuals’ capacity to successfully 
adapt to adverse circumstances (Masten, 2011, 2014). Masten defines 
resilience as the ability to navigate significant changes or disruptions 
without compromising one’s stability, viability, or development (Masten, 
2011, 2014). Unlike earlier definitions that emphasised withstanding 
adversity, Masten’s revised perspective underscores the importance 
of adaptation and positive transformation in response to challenges 
(Masten, 2014). According to Masten, resilience is characterised by 
positive adaptation or development despite the existence of conditions 
that threaten to disrupt one’s well-being (Masten, 2014). This theory 
highlights the dynamic nature of resilience and the role of various 
adaptive systems such as attachment relationships and self-regulatory 
mechanisms in promoting positive outcomes in the face of adversity.

Both theories offer valuable insights to understand students’ 
experiences and outcomes in educational settings. While the theory of 
student involvement underscores the importance of active engagement 
and participation in academic and extracurricular activities, resilience 
theory highlights individuals’ capacity to adapt and thrive in the face 
of challenges. Together, these theories contribute to a comprehensive 
understanding of how students navigate their academic journeys and 
overcome obstacles to achieve success.

Academic Burnout
Recent research such as that conducted by Warlick et al. (2021) has 
highlighted the widespread prevalence of burnout among both students 
and workers, indicating its impact across diverse demographics. 
Numerous studies, including those by Grace (2018), Xie et al. (2019), and 
Hodge et al. (2020), have identified burnout as a significant challenge 
within educational settings, emphasising its detrimental effects on 
students’ academic success.

Defined as a syndrome characterised by emotional exhaustion, 
cynicism, and diminished efficacy in an educational environment, 
academic burnout is often attributed to chronic interpersonal stressors 
encountered during schooling or work (Maslach and Leiter, 2016; 
Ferreira and Lucca, 2015). Students experiencing academic burnout 
commonly report feelings of energy depletion, emotional exhaustion, 
and detachment from their studies, accompanied by cynicism and 
decreased personal or professional effectiveness (Costa et al., 2012). The 
demanding nature of university education, with its myriad pressures 
including coursework, relationships, and examinations, places many 
students at risk of experiencing burnout (Galbraith and Merrill, 2015).

The consequences of academic burnout extend beyond academic 
outcomes to encompass students’ overall health and well-being. 
Described as a consequence of chronic work-related stress, burnout 
manifests as emotional exhaustion, depersonalisation, and a reduced 
sense of personal accomplishment (Durán et al., 2006). Student 
burnout has been associated with increased rates of absenteeism, 
reduced motivation to complete coursework, and a higher likelihood 
of dropping out, all of which negatively impact academic achievement 
(Bikar et al., 2018).
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Researchers have also explored the implications of academic burnout 
on students’ academic achievement, efficacy, resilience, and engagement 
in the African context (Freidman, 2014; Winga et al., 2016; Kamalpour 
et al., 2017; Oyoo et al., 2020). These studies underscore the significance 
of academic burnout in shaping students’ academic experiences. 
Furthermore, previous research suggests that academic resilience may 
act as a protective factor against burnout among students (Oyoo et al., 
2018; Janatolmakan et al., 2021; Romano et al., 2021). However, there is 
a need for further extensive research, particularly within the Ghanaian 
context, to fully understand the dynamics of academic burnout and its 
implications for student well-being and academic success.

Academic Resilience
Academically resilient students exhibit remarkable abilities to overcome 
significant challenges during their schooling, often achieving excellent 
academic outcomes despite adversity (Romano et al., 2021). They can 
benefit greatly from supportive school environments that foster positive 
relationships and provide the necessary support (Yuan et al., 2018).

Academic resilience involves students facing and overcoming 
adversities or challenges encountered within the educational setting, 
leading to personal growth and adaptation (De la Fuente et al., 2017). 
It enables them to achieve academic success despite facing difficult 
circumstances during their educational journey (Amuwa, 2015). 
Essentially, academic resilience reflects a student’s capacity to effectively 
navigate obstacles, pressures, and challenges encountered in the school 
environment.

Recent research has delved into the characteristics of resilience, 
highlighting their efficacy in shielding students from severe negative 
outcomes such as academic burnout (Fiorilli et al., 2020; Romano et 
al., 2021). Resilience is widely acknowledged as an individual’s ability 
to effectively cope with setbacks, challenges, and stressors, adapting 
and thriving despite adverse circumstances (Fiorilli et al., 2020). In the 
academic context, it is defined as the ability to maintain high levels of 
achievement, motivation, and performance despite facing challenging 
educational conditions (Grace, 2018).

Conceptual Framework

                                        

Figure 1: Academic Resilience and Academic Engagement as predictors of Academic 

Burnout

Source: Authors’ construct (2024)

As shown in Figure 1, our conceptual framework illustrates the 
interplay between the study’s independent and dependent variables. 
Academic resilience and engagement are the independent variables, 
while academic burnout is the dependent variable. The framework 
shows that academic resilience and engagement may positively or 
negatively predict the academic burnout that postgraduate students face.

Methodology

The study utilised a descriptive survey research design. The target 
population comprised all postgraduate students at the University of 
Cape Coast, totalling 1 786 individuals and encompassing both Master’s 
and Doctoral students across various colleges and academic levels (800, 
850, 900, and 950). However, the accessible population, limited to 
regular first-year Master’s and Doctoral students from the same colleges, 
amounted to 847 students.

Krejcie and Morgan’s (1970) table to determine the sample size was 
consulted, indicating that a population of 847 called for a representative 
sample of 265 participants. Proportionate stratified sampling was 
employed to select participants in equal proportions from their respective 
colleges. Subsequently, simple random sampling was used to ensure 
fairness and unbiased representation, guaranteeing each member of the 
accessible population an equal chance of being selected.
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Table 1: Distribution of Students

College 800 900 Total  Sample 800

M          F

900

M             F

Agricultural and 

Natural Sciences

98     51              149 46 26          4          12             4

Education Studies 280         97               377 119 48         40 18            13

Health and Allied 

Sciences

21          4                 25 8 4            2  1               1

Humanities and Legal 

Studies

205           91                 296 92 40         24 21            7

847 265 265

Source: Fieldwork (2022)

A close-ended questionnaire was utilised as the primary data 
collection instrument. The Academic Resilience Scale (ARS) developed 
by Cassidy (2016) was adapted to measure the level of academic resilience 
among postgraduate students. It aims to capture the multidimensional 
nature of academic resilience by assessing students’ responses to 
educational challenges. The ARS comprises 30 items scored on a 5-point 
Likert scale ranging from unlikely (1) to likely (5). The scale encompasses 
three sub-dimensions: perseverance, reflecting and adaptive help-
seeking, and negative affect and emotional response. The reliability 
coefficients for these sub-dimensions were .83, .78, and .80, respectively, 
with an overall Cronbach’s reliability coefficient for the scale of .90. The 
Cronbach’s alpha coefficient measures the internal consistency of the 
scale, indicating how closely related a set of items are as a group. A 
coefficient value of .90 indicates high internal consistency, suggesting 
that the items in the scale reliably measure academic resilience.

The University Student Engagement Inventory (USEI) by 
Maroco and Tecedeiro (2009) was adapted to measures the academic 
engagement variable. The USEI conceptualises student engagement 
across behavioural, emotional, and cognitive dimensions. Behavioural 
engagement refers to students’ participation in classroom tasks and 
extracurricular activities, while cognitive engagement reflects their 
investment in comprehending complex ideas and skills. Emotional 
engagement captures students’ attention to teachers’ instructions and 

perceptions of school belonging. The inventory comprises 15 self-reported 
items with Likert-type response options. The reliability coefficients for 
the behavioural, emotional, and cognitive dimensions were .74, .88, 
and .82, respectively, with a total Cronbach’s alpha coefficient of .88, 
indicating high internal consistency.

Lastly, academic burnout was measured using the Maslach Burnout 
Inventory-Student Survey developed by Schaufeli et al. (2002). It 
includes three subscales with 15 items that assess emotional exhaustion, 
cynicism, and academic efficacy. High scores on emotional exhaustion 
and cynicism, alongside low scores on academic efficacy (reverse-scored 
items) indicate burnout. The reliability coefficients for the three subscales 
were .869, .856, and .852, respectively, with an overall Cronbach’s alpha 
coefficient of .75. According to Dadzie et al. (2023), a Cronbach’s alpha 
coefficient greater than .65 indicates acceptable internal consistency.

Result and Discussion

Demographic Characteristics of Respondents
This section presents the respondents’ demographic characteristics, 
including gender, college and academic level.

Gender Distribution of Respondents

Table 2: Gender of students

Gender Frequency Percent

Male 170 64.2

Female 95 35.8

Total 265 100.0

Source: Field Survey (2022)

The results in Table 2 indicate that, of a sample of 265 respondents, 170 
were males (64.2%) and 95 were females (35.8%). This suggests that, 
the responses were dominated by male students. It is understandable as 
the population of the University of Cape Coast postgraduate students is 
dominated by males.
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Distribution of Respondents’ College

Table 3: Students’ College

College Frequency Percent

Education Studies 119 44.9

Health and Allied Sciences 8 3.0

Humanities and Legal Studies 92 34.7

Agricultural and Natural Sciences 46 17.4

Total 265 100.0

Source: Field Survey (2024)

The results in Table 3 indicate that, of the 265 respondents, 119 were 
affiliated to the College of Education Studies (44.9%), eight to the College 
of Health and Allied Sciences (3.0%), 92 to the College of Humanities 
and Legal Studies (34.7%), and 46 to the College of Agriculture and 
Natural Sciences (17.4%).

Distribution of Academic Level of Respondents

Table 4: Academic Level of Students

Level Frequency Percent

800 188 70.9

900 77 29.1

Total 265 100.0

Source: Field Survey (2024)

The results in Table 4 show that, 188 of the 265 students were in 
level 800 or pursuing their Master’s degree in first year, while 77 were in 
level 900 or pursuing their doctoral degree (29.1%). Thus, the majority 
were Master’s students.

Results
The study tested two hypotheses. Prior to testing, the normality 
assumption, which is fundamental to all parametric assumptions was 
tested using the mean, median, 5% trimmed mean, and the normal Q-Q 
plot. The results are presented in Table 5.

Table 5: Test for Normality 

Parameters Academic Resilience Academic Engagement Academic Burnout

Mean 133.6453 67.8717 82.2377

Standard deviation 4.70922 2.96165 3.16588

5% Trimmed mean 133.5094 67.8973 82.1342

Median 133.0000 68.0000 82.0000

Source: Fieldwork (2024)

As presented in Table 5, the mean, median, and 5% trimmed mean of 
the students’ academic resilience, academic engagement and academic 
burnout were approximately equal. This implies that the scores of the 
aforementioned variables were normally distributed (Pallant, 2011). The 
normal Q-Q plots for all the variables were also examined. These showed 
that the distribution of all the scores was closer to the straight line. Prior 
to running the regression analysis for the first and second hypothesis, 
it was important to ensure that assumptions for running the regression 
analysis were met, taking into consideration the histogram plot showing 
the normality curve as well as the test of multicollinearity and that to 
check autocorrelation.

Hypothesis 1
H

0
1:  Academic resilience will not predict academic burnout amongst 

postgraduate students.
H

A
1:  Academic resilience will predict academic burnout amongst 

postgraduate students.

Hypotheses one aimed to test whether or not academic resilience 
could predict academic burnout. Both simple and multiple linear 
regressions were deemed appropriate to predict the extent to which 
academic resilience predicts academic burnout, taking into consideration 
all three dimensions of academic resilience (perseverance, reflective and 
adaptive help seeking, and negative affect and emotional response) as 
well as their combined effects. Tables 6 and 7 present the correlation 
results between the predictor variable and the criterion variable as well 
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as the correlation between the subscales of the predictor variable and 
the criterion variable, respectively. Tables 8 and 9 provide the multiple 
regression results between the predictor variable and the criterion 
variable as well as the regression results between the subscales of the 
predictor variable and the criterion variable, respectively.

Table 6: Correlation between Academic Resilience and Academic Burnout

Academic burnout Resilience

Pearson Correlation Academic burnout 1.000 -.177

Resilience -.177 1.000

Sig. (1-tailed) Academic burnout . .002

Resilience .002 .

Source: Field Survey (2024)

The correlation analysis in Table 6 reveals that there was a 
statistically significant relationship between academic resilience and 
academic burnout, r=-.177, p=.002. This represents a weak negative 
relationship. It means that as academic resilience increases, academic 
burnout decreases and vice-versa.

Table 7: Correlations between Academic Resilience (Sub-Scales) and Academic 

Burnout

Academic 

Burnout

Perseverance RAHS NAER

Pearson 

Correlation

Academic 

Burnout

1.000 -.185 -.090 -.006

Perseverance -.185 1.000 .131 -.152

RAHS -.090 .131 1.000 .109

NAER -.006 -.152 .109 1.000

Sig. (1-tailed) Academic 

Burnout

. .001 .071 .459

Perseverance .001 . .017 .007

RAHS .071 .017 . .038

NAER .459 .007 .038 .

RAHS = Reflective and adaptive help seeking, NAER = Negative affect and emotional response

Source: Field Survey (2024)

Table 7 presents the correlation analysis between the sub-scales of 
academic resilience (perseverance, reflective and adaptive help seeking, 
and negative affect and emotional response) and academic burnout. 
It illustrates that there was only a statistically significant relationship 
between perseverance and academic burnout, r=-.185, p=.001. This 
indicates a weak negative relationship. It means that as perseverance 
decreases, academic burnout increases and vice-versa. All the other 
correlations were not statistically significant at .05 level.

Table 8: Academic Resilience as a predictor of Academic Burnout

Variables B R2 SE B B T P

Constant 98.118 .031 5.456 17.982 .000

Academic Resilience -.119 .041 -.177 -2.912 .004

Source: Field Survey, 2022 

F = 8.481 df = (1, 263)

Table 8 presents the results of the simple linear regression analysis 
conducted to analyse the data and test the hypothesis. A linear regres-
sion model was used to establish how academic resilience predicted ac-
ademic burnout. The results revealed that academic resilience predicted 
academic burnout, B= .119, F (1,263) = 8.481, p=.004. The model ac-
counted for 3.1% of the variation in academic burnout such that a unit 
increase in academic resilience results in a .119 decrease in academic 
burnout. Therefore, individuals with lower academic resilience experi-
ence higher academic burnout. Since academic resilience significantly 
predicted academic burnout, the null hypothesis which states that “Ac-
ademic resilience will not predict academic burnout amongst postgraduate 
students” is rejected in favour of the alternative hypothesis.
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Table 9: Academic Resilience (Sub-Scales) as predictors of Academic Burnout

Variables B R2 SE B B t P

Constant 98.966 .039 5.816 17.017 .000

Perseverance -.192 .066 -.181 -2.917 .004

Reflective and adaptive help 
seeking

-.089 .086 -.064 -1.033 .302

Negative affect and emotional 
response

-.040 .092 -.027 -.435 .664

Source: Field Survey 

2022 F = 3.577 df = (3, 261)

Table 9 presents the results of a multiple linear regression analysis 
conducted to predict academic burnout based on academic resilience 
(perseverance, reflective and adaptive help seeking, and negative affect 
and emotional response). A significant regression equation was found 
and the results revealed that the model predicted academic burnout, F 
(3,261) = 3.577, p=.000 and accounted for 3.9% of the variation in it. 
This means that the model is responsible for 3.9% of the differences in 
academic burnout among students. In addition, the perseverance sub-
scale predicted academic burnout such that a unit increase in perseverance 
accounts for a .192 decrease in academic burnout. Individuals with lower 
perseverance experience higher academic burnout. However, reflective 
and adaptive help seeking, and negative affect and emotional response 
did not predict academic burnout.

Hypothesis 2
H

0
2:  Academic engagement will not predict academic burnout amongst 

postgraduate students.
H

A
2: 

 
Academic engagement will predict academic burnout amongst 
postgraduate students.

Research hypotheses two aimed to test whether or not academic 
engagement could predict academic burnout. Both simple and multiple 
linear regressions were deemed appropriate to predict the extent to 
which academic engagement predicts academic burnout, taking into 
consideration all three dimensions of academic engagement (behavioural, 

emotional and cognitive) as well as their combined effect. Tables 10 and 
11 present the correlation results between the predictor variable and 
the criterion variable, and the correlation between the sub-scales of the 
predictor variable and the criterion variable, respectively. Tables 12 and 
13 show the multiple regression results between the predictor variable 
and the criterion variable, and the regression results between the sub-
scales of the predictor variable and the criterion variable, respectively.

Table 10: Correlation between Academic Engagement and Academic Burnout

Academic 
burnout

Academic 
Engagement

Pearson Correlation Academic burnout 1.000 -.230

Academic 
engagement

-.230 1.000

Sig. (1-tailed) Academic burnout . .000

Resilience .000 .

Source: Field Survey 
(2024)

The correlation analysis revealed that there was a statistically 
significant relationship between academic resilience and academic 
burnout, r=-.230, p=.000. It also indicated that there was a weak negative 
relationship between academic engagement and academic burnout. 
This means that as academic engagement decreases, academic burnout 
increases and vice-versa.
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Table 11: Correlations between Academic Engagement (Sub-Scales) and Academic 

Burnout

Academic 
burnout

Behavioural Emotional Cognitive

Pearson Correlation Academic 
burnout

1.000 -.248 -.057 -.052

Behavioural -.248 1.000 -.162 .162

Emotional -.057 -.162 1.000 -.164

Cognitive -.052 .162 -.164 1.000

Sig. (1-tailed) Academic 
burnout

. .000 .177 .200

Behavioural .000 . .004 .004

Emotional .177 .004 . .004

Cognitive .200 .004 .004 .

Source: Field Survey (2024)

The correlation analysis revealed that there was only a statistically 
significant relationship between behavioural engagement and academic 
burnout, r=-.248, p=.000. This further indicates that there was a weak 
negative relationship between behavioural engagement and academic 
burnout. It means that as behavioural engagement decreases, academic 
burnout increases and vice-versa. All the other correlations were not 
statistically significant at .05 level.

Table 12: Academic Engagement as a predictor of Academic Burnout

Variables B R2 SE B B t P

Constant 98.913 .053 4.358 22.696 .000

Academic Engagement -.246 .064 -.2.30 -3.830 .000

F = 14.668 df = (1, 263)

Source: Field Survey (2024)

Table 12 presents the results of the simple linear regression 
analysis conducted to analyse the data and test the hypothesis. A linear 
regression model was employed to establish how academic engagement 
predicted academic burnout. The results revealed that academic 
engagement predicted academic burnout, B= .246, F (1,263) = 14.668, 

p=.000. The model accounted for 5.3% of the variation in academic 
burnout, such that a unit increase in academic engagement results in 
a .246 decrease in academic burnout. Therefore, individuals with lower 
academic engagement experience higher academic burnout. Since 
academic engagement significantly predicted academic burnout, the 
null hypothesis which states that “Academic engagement will not predict 
academic burnout amongst postgraduate students” is rejected in favour of 
the alternative hypothesis.

Table 13: Academic Engagement (Sub-Scales) as predictors of Academic Burnout

Variables B R2 SE B B t P

Constant 96.762 .072 4.996 19.368 .000

Behavioural -.416 .097 -.261 -4.274 .000

Emotional -.144 .085 -.104 -1.699 .091

Cognitive -.077 .175 -.027 -.439 .661

  F = 3.577 df = (3, 261)

Source: Field Survey (2024)

Table 13 shows that a significant regression equation was found. The 
results revealed that the model predicted academic burnout, F (3,261) 
= 3.577, p=.000 and accounted for 7.2% of the variation in academic 
burnout. This means that the model is responsible for 7.2% of the 
differences in students’ academic burnout. In addition, the behavioural 
engagement sub-scale predicted academic burnout such that a unit 
increase in behavioural engagement accounts for a .416 decrease in 
academic burnout. Individuals with lower behavioural engagement 
experience higher academic burnout. However, emotional and cognitive 
engagement did not predict academic burnout.

Discussion

Academic Resilience as a Predictor of Academic Burnout
The study investigated how academic resilience predicts academic 
burnout among postgraduate students using both simple and multiple 
linear regression analyses. These analyses aimed to assess the individual 
effects of academic resilience sub-dimensions and their combined 
effects on academic burnout.
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In considering the three sub-dimensions of the academic resilience 
scale, the study identified perseverance as the only significant predictor 
of academic burnout. The findings indicated a weak inverse association 
between perseverance and academic burnout, suggesting that as 
perseverance increased, academic burnout decreased, and vice versa. 
This negative correlation underscored the importance of perseverance 
in mitigating burnout. Overall, the study revealed a weak inverse 
association between academic resilience and academic burnout, 
indicating that higher levels of academic resilience were associated with 
lower levels of burnout.

In addition, a simple linear regression model was employed to 
analyse how academic resilience predicts academic burnout among 
postgraduate students. The results revealed a statistically significant 
regression equation, with academic resilience emerging as a significant 
predictor of academic burnout. The model accounted for 3.1% of the 
variation in burnout, indicating that a unit increase in academic resilience 
resulted in a 0.119 decrease in academic burnout. Thus, individuals with 
higher academic resilience were less likely to experience burnout, while 
those with lower resilience were more susceptible.

These findings are consistent with previous research by Oyoo, 
Mwaura, and Kinai (2018) and Romano et al. (2021), which also 
demonstrated a negative correlation between academic resilience and 
burnout. Similarly, studies by Bahrami, Amiri, and Abdollahi (2017) and 
Lee (2019) support these findings, highlighting the predictive power of 
academic resilience on burnout. However, the results of this study differ 
from those of Trigueros et al. (2020) who reported a significant positive 
relationship between academic resilience and burnout. This may be 
attributed to methodological differences such as sampling techniques 
between the studies. 

In summary, academic resilience was found to be a significant 
predictor of academic burnout, and there was a negative relationship 
between the two. This can be explained in line with the Demands and 
Resources Theory which posits that when one’s demands (academic 
challenges) become unbearable, this depletes one’s resources (ability 
to deal with them). Thus, when postgraduate students are not able to 
effectively meet their academic demands, this is likely to deplete their 
resources such as being academically resilient.

Academic Engagement as a predictor of Academic Burnout
Our research also explored how academic engagement predicts academic 
burnout among postgraduate students. Both simple and multiple linear 
regression analyses were conducted to examine the individual effects of 
the academic engagement sub-dimensions and their combined effects 
on academic burnout.

The findings revealed that among the three sub-dimensions of 
academic engagement, only behavioural engagement emerged as a 
significant predictor of academic burnout. Specifically, a weak inverse 
association was observed between behavioural engagement and 
academic burnout, indicating that as behavioural engagement increased, 
academic burnout decreased, and vice versa. Overall, the study found a 
weak inverse association between academic engagement and academic 
burnout, implying that higher levels of academic engagement were 
associated with lower levels of burnout.

Furthermore, the simple linear regression model demonstrated that 
academic engagement was a significant predictor of academic burnout, 
explaining 5.3% of the variance in burnout. The results suggested 
that for every unit increase in academic engagement, there was a 
corresponding decrease of 0.246 units in academic burnout. Thus, 
individuals with higher levels of academic engagement were less likely 
to experience burnout, while those with lower engagement levels were 
more susceptible.

These findings align with previous research by Yuan et al. (2018) and 
Fiorilli et al. (2020), which also identified a negative correlation between 
academic engagement and burnout. Similarly, studies by McCallen, 
and Johnson (2020) and Ofori et al. (2020) support these findings, 
highlighting the predictive power of academic engagement on burnout.

However, the results of this study differ from those of Ye et al. (2021), 
who reported a significant positive relationship between academic 
engagement and burnout. This may stem from methodological 
differences, variations in sample characteristics, or contextual factors 
within educational environments.

In summary, academic resilience emerged as a significant predictor 
of academic burnout, indicating a negative relationship between the two 
variables. This finding aligns with the Demands and Resources Theory, 
suggesting that when academic demands become overwhelming, they 
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deplete individuals’ resources, including resilience, potentially leading 
to burnout.

Conclusion and Recommendations

Based on the findings of this study, it can be concluded that the academic 
resilience levels of most postgraduate students at the University of Cape 
Coast were low. The majority of first-year postgraduate students at the 
university engaged in Master’s and doctoral study believed that they did 
not have the requisite resilience to overcome adversities encountered 
during their academic journey. This suggests that postgraduate students 
at the University of Cape Coast were not optimistic that they could 
overcome obstacles in their studies. Again, it can be concluded that 
these students had lower levels of academic engagement. Thus, the 
majority of first-year postgraduate students at the university engaged in 
Master’s and doctoral studies believed that they were not engaged with 
their studies. Furthermore, they believed that they were suffering from 
severe academic burnout as they scored high on all dimensions of the 
academic burnout scale. 

Based on the findings, it is recommended that management of 
the University of Cape Coast in collaboration with the guidance and 
counselling unit should put measures in place to assist postgraduate 
students to develop academic resilience. Furthermore, lecturers at the 
university should identify innovative, new pedagogical strategies to 
ensure that postgraduate students are fully engaged with their studies. 
It is also recommended that management put policies in place to ensure 
that academic burnout is reduced among postgraduate students as 
this has implications for their academic resilience and engagement. 
Recreational programmes could be offered as part of semester activities 
to help students to manage their burnout levels.
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Social Networks for Learning: Performance 
Expectancy Vs Social Influence

Blaise Noël Boidou, Sylvain Luc Agbanglanon, Mélama Coulibaly 
and  Jonas Alexandre Dominique Adjanohoun 

Abstract
This article examines the factors that determine students’ acceptance of 
social networks for learning at the Virtual University of Côte d’Ivoire. It 
investigates whether the expected added value in terms of performance 
was the primary factor motivating their adoption in learning or training 
activities. The Unified Theory of Acceptance and Use of Technology 
model was adopted as the theoretical framework, with data gathered by 
means of an online survey, to which 315 students responded, and analysed 
using a partial least squares structural model. The study found that the 
intention to use social networks for learning is primarily determined by 
effort expectancy, while social influence is the second most important 
determinant. While performance expectancy was found to be the least 
important factor, the results show that it had a positive effect on men’s 
intention to use social networks for learning, but a negative effect for 
women.

Key words: social networks, Unified Theory of Acceptance and Use 
of Technology (UTAUT), acceptance, learning, partial least squares 
structural model

Résumé:
Cet article examine les facteurs qui déterminent l’acceptation par 
les étudiants des réseaux sociaux pour l’apprentissage à l’Université 
virtuelle de Côte d’Ivoire. Il cherche à savoir si la valeur ajoutée attendue 

ABOUT THE AUTHORS: blaise noël boidou, Virtual University of Cote d’Ivoire, 
Ivory Coast, email:  blaise.boidou@uvci.edu.ci, sylvain luc agbanglanon, Cheikh 
Anta Diop University of Dakar, Senegal, email: luc.agbanglanon@ucad.edu.sn, 
mélama coulibaly, Virtual University of Cote d’Ivoire, Ivory Coast, email: melama1.
coulibaly@uvci.edu.ci, and jonas alexandre dominique adjanohoun, Cheikh Anta 
Diop University of Dakar, Senegal, email: jonas.adjanohoun@ucad.edu.sn

mailto:blaise.boidou@uvci.edu.ci
mailto:luc.agbanglanon@ucad.edu.sn
mailto:melama1.coulibaly@uvci.edu.ci
mailto:melama1.coulibaly@uvci.edu.ci
mailto:jonas.adjanohoun@ucad.edu.sn

	_GoBack
	_heading=h.gjdgxs
	_Hlk140257535
	_Hlk142905028
	_Hlk81905360
	_Hlk81907319
	_Hlk81990886
	_Hlk82069338
	_Hlk82067458
	_Hlk76719673
	_Hlk80869801
	_Hlk161821809
	_Hlk81820482
	_Hlk76720384
	_Hlk92879748
	_Hlk161821063
	_Hlk142944542
	_Hlk80611090
	_Hlk80611135
	_Hlk161940204
	_Hlk81993856
	_Hlk92955952
	_Hlk161844820
	_Hlk81811393
	_Hlk92869941
	_Hlk92872133
	_Hlk161758554
	_Hlk89691612
	_Hlk90022500
	_Hlk89691763
	_Hlk90022573
	_Hlk107569915
	_Hlk119513117
	_Hlk119513786
	_Hlk121070822
	_Hlk119826593
	_Hlk119773093
	_Hlk119773827
	_Hlk119773983
	_Hlk120103006
	_Hlk119767671
	_Hlk120103034
	_Hlk119774810
	_Hlk119775386
	_Hlk120103165
	_Hlk119763679
	_Hlk119764523
	_Hlk119913561
	_Hlk120103318
	_Hlk119831509
	_Hlk120103335
	_Hlk119831571
	_Hlk120103350
	_Hlk119913648
	_Hlk120195936
	_Hlk121085247
	_Hlk151308873
	_Hlk151032347
	_Hlk151013720
	_Hlk115480960
	_Hlk150601840
	RANGE!A22
	_Hlk137169750
	_Hlk137170057
	_Hlk161991335
	_Hlk137170446

